Most socio-legal scholarship does not examine pre-law school preparation, more specifically, work experience. The recent American economic recession brought many working adults back into the fold of school. With regard to legal education in particular, how might work experience before law school affect students' perceptions of the profession, themselves, and their career trajectories? And, how do these experiences vary between law schools, and among law students?
I begin by situating this discussion within literature on professional education, social capital, and stereotype threat. I then briefly discuss the data and methods, followed by the findings. I offer a typology of pathways through law school, typologizing students who transitioned immediately to law school as "conventionals" and those who worked before returning to school as "returnees." Findings suggest returnees report more knowledge and comfort with the profession, express more cynicism toward law school, and are more excited about their forthcoming careers. Conventionals view law school as an intellectual exercise, yet are apprehensive about their schooling and career. I argue that returnees and conventionals think about law school differently; returnees are cynical experts, and conventionals are adoring imposters. Further, many of the Asian American and Latino law students transitioned immediately to law school after graduating from college. As conventionals, they are already Reviewed Article: Clinic, the University and Society conversations about their parents' jobs, and hide non-middle class speech patterns. 8 Non-modal law students cannot escape what they perceive to be deficient from their backgrounds. And because of that, they carry with them apprehensions as they embark on their legal training. They, like their traditional peers, pore over outlines and study for exams. They learn how to dress for interviews, and use legal language. But students who deviate from the mold often feel as if they do not genuinely belong. While virtually all law students contend with anxiety at times, non-modal students engage with a different set of concerns. These students often do not have the social capital to navigate the established cultural scripts of law school.
The Qualitative Value of Social Capital
Social capital invigorates individuals with a sense of well-being and familiarity.
Known as "tastes," divergent signals of class and privilege persist in societal stratification. 9 In other words, knowhow for the purposes of socioeconomic mobility is an insidious characteristic of social capital. Mobility requires a certain 8 Granfield, 1992 9 See Pierre Bourdieu. Distinction: A Social Critique of the Judgment of Taste (1979) .
Reviewed Article: Clinic, the University and Society experience anxiety about their social positions. Evidence suggests this concern begins in law school, and that managing stereotype threat is a key aspect of this concern among non-modal students.
Stereotype Threat Among Professional Students
Students experience status anxiety when they feel as though they are imposters in an educational setting. Psychologists Pauline Rose Clance and Suzanne Innes first identified the "imposter phenomenon" among high-achieving women who "maintain a strong belief that they are not intelligent; in fact they are convinced that they have fooled anyone who thinks otherwise." 13 The imposter phenomenon directly relates to "stereotype threat" that negatively affects African American students' perceptions of their own academic abilities. 14 Stereotype threat can also characterize university professors' assessment of their teaching evaluations; 15 employees who feel undeserving of their jobs; 16 and 13 Pauline Rose Clance and Suzanne Innes, 'The Imposter Phenomenon in High Achieving Women: Dynamics and Therapeutic Intervention ', 15 Psychotherapy Theory and Practice, 1-8 (1978) . 14 Claude M. Steele, 'A Threat in the Air: How Stereotypes Shape Intellectual Identity and Performance ', 52 American Psychologist, 613-629 (1997) . 15 Christine Brems, Michael R. Baldwin, Lisa Davis, and Lorraine Namyniuk, 'The Imposter Syndrome as Related to Teaching Evaluations and Advising Relationships of University Faculty Members ', 65 J. of Higher Education, 183-193 (1994) . 16 Reviewed Article: Clinic, the University and Society current literature on stereotype threat, or professional socialization, yet may speak to a hidden benefit of a particular form of social capital. Rather than focusing on the "modal" versus "non-modal" descriptions of law students, I
propose a new characterization that underscores the role of social capital. In this paper, I present the nuances of modality and social capital by focusing on the reported experiences of returnees and conventionals.
DATA AND METHODS
Data derives from semi-structured interviews with 107 American law students, and nonparticipant observations of law student organizations between 2009 and 2011. Interview questions were the same for all respondents, regardless of race, gender, or law school attended (although some respondents chose to elaborate on their answers while others did not). Some interview questions included, "How would you describe your law school experience, thus far?" "Did you feel adequately prepared to attend law school?" and "Do you have friends, family, or relatives with law degrees?" The two field sites are on the West Coast of the United States, and consist of highly ranked Western Tier 1 (WT1), and lowerranked Metro Tier 4 (MT4). These field sites were selected to capture divergent Reviewed Article: Clinic, the University and Society student characteristics, and to also accentuate similarities among law students, more generally. Although there are some school-level differences, conventionals and returnees populate both law schools. Their status as law students do not qualitatively differ, despite difference in school rank. More of the MT4 group were returnees; the typical MT4 student in this sample spent at least two years working, and a good portion of those students worked as legal support staff.
Those who embarked on their legal studies immediately following college were a minority, in contrast to the WT1 respondents.
I gained entrée with the administration through established contacts at each institution. I contacted student leaders from panethnic student organization websites at each campus, and observed, and recruited at meetings and orientations. I used an intentional snowball sampling method, asking respondents to refer me to friends from their small groups. I believe this method mitigated selectivity bias as law schools assigned the small groups at random, so they were racially, socioeconomically, and geographically heterogeneous. In the Reviewed Article: Clinic, the University and Society
American and Latino law students represent 7.2 percent and 9.3 percent of the student body, respectively, as compared to this sample's 42 percent Asian
Americans and 33.6 percent Latinos. The strategic oversampling however, allows us to direct attention to these particular populations' unique experiences in American law schools.
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The law students in the sample had one shared characteristic: they were all enrolled in law school during an extremely uncertain economic period. Graduate school can act as a shelter from career unknowns, and the U.S. "Great Recession" of 2007-2009 was no exception. Working adults went back to school in an effort to weather financial insecurity; many college graduates also found themselves transitioning immediately to graduate schools. As the data for this paper was collected between 2009 and 2011, the sample includes large numbers of both "traditional" and "nontraditional" law students, providing an ideal platform to understand how work (or lack thereof) before law school influences student experiences in law school.
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Roughly 45.8 percent of the sample worked for two 22 Oversampling is a method used to establish not only representation, but also reliability in the respondents' experiences. As sociolegal scholarship does not generally focus on Asian Americans and Latinos in particular, oversampling provides a more accurate representation of their experiences. 23 Traditional students refer to those who transitioned immediately from college to law school, which is the common practice. Nontraditional students return to school at an older age, often to Reviewed Article: Clinic, the University and Society or more years before returning to law school. Those who worked for less than one year often interned temporarily, or held hourly jobs, such as baristas, and were coded as conventionals. I conceptualize "work before law school" as a permanent or semi-permanent paying job that was, or could lead to an eventual career. Some examples are legal secretary, paralegal, banker, consultant, and counselor. Students who worked in the service industry for a long period of time, and tout gaining "life experiences" were also coded as returnees.
Interviews lasted between 45 minutes and two hours, and mostly took place on or near the law schools (with some exceptions at respondents' homes, or places of work). I took notes during the interviews, and also recorded the conversations.
All interviews were transcribed and later coded. Initial thematic coding identified anxiety among respondents about entering an elite profession. I noted differences between students' work experiences before law school, and divided the sample into those who worked before law school (returnees), and those who entered law school immediately following college graduation, or held odd jobs for less than one year (conventionals). Overall, returnees were cynical about legal education, but they appeared confident in their legal and "real world"
prepare for a second career, and are commonly known as OWLS -Older and Wiser Law Students.
Reviewed Article: Clinic, the University and Society knowledge when compared to their conventional peers. 24 Conventionals described having gained knowledge about law school from hearsay, and imagined difficult tests, copious amounts of reading, and responding to "cold calling." In contrast, most returnees garnered work experience from law-related jobs, and/or established mentor/mentee relationships with attorneys, and possessed expert knowledge about law school and the profession. Findings suggest students' lives after college and leading up to law school shape their educational experiences and career trajectories.
FINDINGS -ADORATION VERSUS CYNICISM
Student experiences before law school influenced their learning of the law and the new language and decorum that accompanies it. 
Returnees Conventionals
• Worked for two or more years between college and law school
• Transitioned immediately from college to law school, or worked 24 Two students in this sample worked for over 10 years in the service industry before returning to law school, and are coded as "returnees" because they mentioned garnering "life experiences."
Reviewed Article: Clinic, the University and Society Looking at Table 2 , we see that returnees better understood the legal profession and had a clearer idea about the type of law they wished to practice than conventionals. Students who had work experience for two or more years between college and law school looked to applying their "real world" skills.
They were however, cynical about the pedagogy and competitive culture among law students. Conventionals on the other hand, regarded law school as an intellectual exercise. They lauded the versatility of a law degree, and remained hopeful about their career options.
Reviewed Article: Clinic, the University and Society was fun! I didn't have to work. I [have] pretty much had to work all my life, and it was the first time I could just do school." Ben's enthusiasm further translated into a sense of confidence. With regard to his first year classes Ben says, "Civil procedure -I mean civil procedure is so easy because I actually dealt with a couple of complaints and a couple of lawsuits from start to finish. I never went to trial or anything like that but I dealt with a majority of it, and it made application of the stuff I didn't know so well, easier."
Likewise, Spencer, another white MT4 law student also worked as a paralegal before law school, and found a smooth transition. He says he likes law school "a lot!" and credited his three years working as a paralegal: "I mean I worked with lawyers. Honestly, they just said if you keep up with all the reading, and take good notes, that it all worked out. … There's no secret to it. You work hard and then you will do well." This advice was reassuring to Spencer and freed him to enjoy law school.
Law students like Ben and Spencer espoused an expert identity. Working among attorneys as paralegal or secretary provided them with professional familiarity, which led to a boost in confidence-a belief that they will be able to succeed in law school. Further, professional interactions with attorneys assuaged their
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Reviewed Article: Clinic, the University and Society anxieties about being able to face the challenges of law school. These students intimated they were less anxious about exams and answering questions in front of peers and professors than their peers.
Returnees who did not work in law-related fields also espoused confidence. 
Reviewed Article: Clinic, the University and Society
Scott could focus on the long-term aims of his career in a way that conventional students could not (i.e. short-term grades). Even without the "expert" legal knowledge of students like Ben and Spencer, these students were confident about their abilities to complete law school in a way that conventionals weren't.
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Esperanza, a Latina WT1 law student who followed the conventional route, was determined to become an immigration attorney. Esperanza describes her law school experience: law school completion. 27 For one, part-time law students exist at the intersection of multiple disadvantages-they are typically older, ethnic/racial minorities, attended lower-ranked institutions, and earned less impressive grades. As suggested by the Francis and McDonald, unlike part-time students, full-time law students are advantaged by being a part of the normative representation: "the full time law student typically belongs to a broad tribe of students who have moved, relatively unproblematically, from A-levels to degree-level study-they share 'a feeling of inevitability'". 28 Part-time students do not possess the requisite experiences, or habitus, of their full-time counterparts. In the same vein, Asian
American and Latino law students, most of whom are first-generation college students, also lack the habitus of the normative American law student. I will return to this discussion of racial disparities.
As Figure 1 suggests, the majority of the students in this sample hail from families where at least one parent is a college graduate. Beyond college however, we see that fewer than half of the Asian American and Latino students have even one parent who completed graduate or professional school, while more than half of white students do. Reviewed Article: Clinic, the University and Society
All of the white students with parents who hold professional degrees, have at least one parent who possesses a JD. 29 Minority students tended to assume that their white peers have lawyer relatives or friends, an assumption the sample supported-35 percent of the white students without lawyer parents have relatives or close family friends with law degrees. In other words, the assumption, which increased Asian American and Latino law students' imposter syndrome, that white students have JD role models and networks, appears accurate.
Falling in Love and Going Through the Motions.
Law students have complex feelings about law school. The intellectual pursuit of law infatuates some. Others describe law school as a means to an end. As a rule, 29 While this may be a sampling anomaly, it does not distract from the divergent experiences between conventionals and returnees. Reviewed Article: Clinic, the University and Society conventionals "fall in love" with law school -its rigor, status as an elite profession, and the intellectual value attributed to complex language and puzzlelike problem solving -and returnees see it instrumentally.
Conventionals' experiences of falling in love
Bryn adores law school. An Asian American WT1 law student and a conventional, she is enamored by the intellectual pursuit of law. She says, "I have been really lucky to find professors that I love and respect. And, I have been lucky to find organizations that are socially conscious of dynamicsespecially around race and gender." Conventionals from both schools admired their professors' intellect and appreciated like-minded peers. Their friends and the logic of learning the law was a source of excitement. Natalia, a Latina student from WT1, also found law school exciting, albeit at times overwhelming. She said:
What surprised me about law school is that it's a big exercise in reasoning, more so than being taught concrete information about the law. It's more general doctrines of the law rather than concrete, which is what I had expected prior to coming. was going on with investing money or economics or any stock market. I had no idea! So that was really hard for me and I had to learn legal concepts, but I hadn't even learned the foundational aspects of it yet. Like, I had to learn more things than the other students because they already knew all that stuff! In spite of these difficulties, Whitney notes, "It's been really good. The professors have been good." Yet she herself suggests that the returnee path might have been good for her, attributing her lack of understanding the legal language to her youth and deficient life experiences. Transitioning immediately to law school meant more than learning the legal language, or learning about the law. For Whitney, it also meant learning about finances and how to budget.
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Purposive schooling and a break from work
Those returnees who seem to really enjoy law school frame it as a welcomed break, and an opportunity to seriously explore a new career. In general, they are cynical about law school pedagogy, but appreciate a respite from work. They also look forward to graduation. Supriya, an Asian American WT1 student, worked for three years on political campaigns in Washington D.C. She says, "law school is different. Just different than any other type of school I've ever been in.
[It] took like the first semester to figure out how to read a case and how to study.
It just takes more time than school's ever taken me before. But it's easier than working on a presidential campaign." Supriya appreciates law school. She describes remembering how to study as a task but not necessarily a difficult one.
Will, a white MT4 student who worked in record stores and restaurants for roughly 10 years before pursuing a law degree, described law school this way:
I think I had the advantage in some ways because I did work all the way through undergrad. I was working forty hours a week and going to school full time. So as far as time management goes, I was pretty well prepared to face a whole lot of work. Because I wasn't Reviewed Article: Clinic, the University and Society working at all during the school year, in some ways I felt like I had more time than ever to do my [school] work.
For the first time in his academic life, Will is only focusing on his course work.
The workload does not overwhelm him, and he credits his 10 years of work experience for this. Across the board, returnees described time management as their largest asset. Because returnees worked before law school, they espouse learning "life experiences." It is possible that the experiences are conflated with their older age-they are more mature and take more seriously their schooling and career development. Regardless, having worked (and maturing during the time of work) seems to affect how returnees perceived law school.
Returnees also didn't share conventional students' pleasure in law school's social scene. Cindy, a white student at WT1, was an engineer for several years before returning to school. She says:
I was used to having a lot of responsibility at work and I felt like I fulfilled a purpose. And then coming to law school, your purposes are all very selfish. You're not doing good for other people or a company; you're doing good for yourself by getting good grades.
And, I've never really given a crap about grades or differentiating Reviewed Article: Clinic, the University and Society myself on that basis. … And then also, I think that the way law schools teach is really inefficient. Just the methods -reading a casebook and the Socratic method. It's not the way I learn the best.
So that was frustrating. Also, and this is perhaps the biggest thing, by and large, but there are very few people that I actively like in law school. And, I think it's just that I'm way too chill. And most people are all uppity and gunnerish. And like, I don't know, I find them irritating.
As a returnee who worked for several years, the pervasive "gunner" 30 atmosphere in law school disappointed Cindy. Further, she disliked the pedagogy and found the Socratic method to be inefficient. Her perceptions contrast sharply with the collegiality among peers by conventional students.
Similarly, Ricardo, a Latino MT4 student who, before law school, worked several years for insurance companies, had this to say: 30 Respondents describe "gunners" as law students who will stop at nothing to achieve the best grades, and success. They are perceived as straining to answer professors' questions, tearing pages out of library casebooks, and compete with their peers to acquire the best internships. And, they boast about their accomplishments. These types of students are so pervasive (and disliked by some), that the tag "gunner" is in common usage by law students, including appearing on the popular legal blog, Abovethelaw.com. The intellectual experience that excited conventional students held few charms for returnees. This might suggest that returnees gain less from law school than conventionals. But the picture becomes more complicated when we take into consideration the students' panethnicity, or race. Reviewed Article: Clinic, the University and Society
Rac(e)ing Toward the JD
Only 24 percent of the white students transitioned immediately to law school from college, or held temporary jobs that were easy to quit; the remainder typically worked in career-building or professional positions prior to law school.
Roughly 56 percent of Asian American and 53 percent of Latino respondents were conventionals, and the remainder typically worked as temporary interns or volunteers. Perhaps the Asian American and Latino students who hail from families with professional parents did not need to take time off between undergraduate and law school in order to earn money for law school expenditures, but this should also have prevented white students, who were more likely to have professional parents, from doing so. What we see instead is that roughly 66 percent of the white students from this sample did not transition immediately to law school. But, the opposite appears to be true for Asian
American and Latino law students, which could signal a social capital effect.
The legal and professional role models in middle-class students' lives may be the source of information about the benefits of taking time off before starting law school. If that were the case, we would see a greater proportion of students from higher socioeconomic backgrounds, without regard to race or ethnicity, garnering work experience before law school. But, this was not apparent from this sample of Asian American and Latino law students. The divergence among students is both real and imagined. Asian American and
Latino law students imagine their white peers receiving more guidance on surviving law school and becoming an attorney, and the data reveal that white respondents have the opportunity to seek such guidance from friends and family. Peer socioeconomic background thus further exacerbates the imposter syndrome among Asian American and Latino law students.
These nuanced findings challenge our current understandings of stereotype threat, social capital, and the modal law student. First, as demonstrated in this paper, a conventional is not necessarily the "modal" law student, or the most confident. Tellingly, returnees actually appear to be more confident. Although returnees take a more blasé attitude to law school, they espouse more confidence than their conventional counterparts. They do not fear divergence from their younger peers, but rather boast of their real world expertise (social capital).
Conversely, conventionals felt the least prepared for law school, and feared competition with other high achievers. What we see is that nonwhite law Reviewed Article: Clinic, the University and Society students appear to be mostly conventionals who transition immediately to law school, which challenges Timothy Clydesdales' description of "modal" law students. In some respects, conventional students embody the racial and socioeconomic disadvantages experienced by Andrew Francis and Iain
McDonald's part-time students. Conventionals intimate more anxiety about law school, and are disproportionally nonwhite, second-generation immigrants. This study reveals that white law students appear to possess a hidden capital in that so many are returnees.
Theoretical implications notwithstanding, these findings also suggest practical steps to mitigate anxiety among students who transition immediately to law school, especially for nonwhite law students. only more confident in their abilities to work with clients, but they also garner "real world" experience.
Some law professors support this endeavor. Eric J. Gouvin argues that clinics are crucial for the successful understanding and practice of business law as most clinics use a "law firm" model where professors take on the role of partners, while students are the associates.
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Gouvin impresses, "business clinics may help students better appreciate the challenges of business lawyering, which they sometimes misunderstand as merely a form of practice. By putting students in Housing and Community Development Law, 16-17 (1993) .
consider other ways to nurture student confidence (and competence). 37 Perhaps then, American law schools may consider the role of work experience as a part of applications. Admitting mostly returnees could mean increasing the cynicism of the student body. But, the students would also direct their attention to learning the law and appreciating the applicability of their pre-law school work experience with a better eye toward their career trajectories. This model may mitigate some angst among non-modal law students more generally -in this case, Asian Americans and Latinos -who currently do not have widespread professional guidance, and who transition immediately from college in large numbers. A shift to prioritizing pre-law school experience could benefit all students, and the profession. Rather than being deficient in this hidden social capital, all students are aware of expectations for real world work prior to applying.
Affirmatively accepting law students based on a holistic evaluation of applications suggests commitment to a diverse student body. Admitting former paralegals, doctors, engineers, teachers, and others would no doubt enrich classroom discussions, and inject a "real world" element to the enterprise of legal education. In the midst of debates surrounding Affirmative Action, law school diversity, bar passage rates, and post-law school careers, giving returnees preference in admission (and publicizing this on law school admissions sources)
could serve as a step in the right direction. 38 While the long-term effects of such admissions policies are outside the scope of this paper, the findings presented here serve as a starting point for future research to interrogate the significance of work experience before enrolling in law school, as well as graduate programs, writ large.
